
The Origins of LifeLink and the Wild Dream Team 

The origins of LifeLink lie in the efforts of "The Wild Dream Team," a group of high school 
students with mental challenges who have been exploring the boundaries of self-determination, 
choice, and transition to adult life and independence. These students have a pervasive sense that 
changing from "special student" to "productive citizen" requires more than acquisition of specific 
skills. It requires the development of a strategy for change that they can employ throughout their 
lives. This strategy includes self-evaluation, goal setting, risk taking, planning, and changing the 
perceptions of others who often place limits on their independence and self-determination. The 
implication is that successful transition to adult life occurs not as the result of a set of experiences 
planned by others, but rather as the result of an experience that is increasingly under the control 
of the individual undergoing the transition. For eight months during the academic year 1993-94, 
these students planned the elements of this project. 

The students' in-depth analysis of issues relating to transition convinced them that they need to 
practice decision-making, problem-solving, and independence in controlled and supportive 
environments, before the supports are removed. They feel that this experience must take place in 
the real world. In addition, they believe that the transition curriculum taught in the school should 
be based on the outcomes of the experiences faced in this real world environment. They are also 
convinced that they must not only learn to make their own decisions and manage the 
consequences, but they must also create the environment and system under which they acquire 
the skills of self-determination. 

After working on this project for eight months, the students themselves have come to the 
conclusion that the traditional methods and curriculum that are used to teach transition skills are 
not sufficient ot meet their needs. Therefore, they have created a plan which will enable them to 
learn transition skills in the real world. 

In their plan, an apartment is made available to them while they are still in high school. The 
students then take turns living in this apartment with a transition coach, who oversees their stay 
and aids in the teaching of various life skills. Students begin by residing in the apartment for short 
periods of time and lengthen their stays as they adjust to independent living. In this way, they 
learn transition skills in an environment that is the real world, not a simulation of it. The curriculum 
at school reflects the needs of the students as determined by their experiences in the apartment. 
Lessons at school are based on students' outcomes from experiences at the apartment and from 
dialogue with the students, parents, and their transition coaches. In this way, the school 
environment provides an enhanced program that helps the students resolve real world problems 
that confront them in daily independent living situations. Because they view the apartment as a 
place where they can explore the most effective ways to cope with life's problems, learn about 
techniques for living, experiment with new ideas, and be on the cutting edge of transition 
education, they have named the project and apartment: LifeLink: A Transition Lab 

The concept behind LifeLink is that it functions as a science or computer lab. A student can go to 
the lab to learn life skills in an atmosphere that is effective for learning those skills. Any group of 
students needing transition education could work to determine their needs, set goals, and 
schedule the lab for their "living" classroom. 

Through this program, the students and their families have time to adjust to the realities of 
independent living while still having the support of the school system and family units. LifeLink 
also provides everyone with an opportunity to discover what his/her individual needs are while 
participating in and benefiting from an educational environment. It allows students the time and 
ability to explore life while minimizing their risks. 



The resulting self-directed transition plan that has been created by 'The Wild Dream Team' is one 
that they believe addresses the issue of teaching transition skills to high school students from 
their point of view, encompassing their solutions and one in which students learn that self-
advocacy is a healthy cooperation with the community and other established networks. 

They also believe that any public awareness that is generated by this project will help change 
people's perception that students with disabilities are incapable of achieving high goals and 
directing their own lives. It is important to understand that needing support does not imply an 
inability of students to set goals, make decisions, and help determine their future. Where 
appropriate, they hope to change the manner in which transition skills are taught by making them 
more relevant and real to the student. By establishing a network of 'Wild Dream Teams,' making a 
video based on their experiences, and speaking at conferences, they hope to encourage others 
to create similar projects based on their own needs. Their aim is to promote a new vision of 
transition education which will truly prepare students for the demands of adult life. 


